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WE COOK-IN In Module I.1, Intercultural Education and
Cultural Diversity, we will present the following
contents:

* Defining intercultural education and its
relevance.

MODULE 1I.1
INTERCULTURAL EDUCATION

AND CULTURAL DIVERSITY

* Exploring the role of adult educators in
promoting intercultural competence.

* Exploring the concept of culture and its

Module 1 of the Handbook for adult educators components.

explores the concept of interculturality and

discusses the relevance of intercultural education P : I
in_adult teaching. This module aims to provide * Recognizing the value of cultural diversity in
adult educators with the necessary knowledge learning.

and tools to understand, embrace, and effectively

implement intercultural education principles in . . . ..
their teaching practices. Intercultural education is * Incorporating intercultural education principles

essential in today's diverse and interconnected in curriculum design.

world, enabling educators to foster inclusive
learning environments and equip learners with . _ _ .
the skills to navigate cultural differences. * Adapting teaching methods to diverse learning

styles.
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DEFINING INTERCULTURAL
EDUCATION AND ITS RELEVANCE.




CULTURE

WE COOK-IN

Culture is defined in numerous ways. As such, it has been defined as
“the whole set of signs by which the members of a given society
recognize...one another, while distinguishing them from people not
belonging to that society.”

It has also been viewed as “the set of distinctive spiritual, material,
intellectual and emotional features of a society or social group...
(encompassing) in addition to art and literature, lifestyles, ways of
living together, value systems, traditions and beliefs.”

Culture is at the core of individual and social identity and is a major
component in the reconciliation of group identities within a
framework of social cohesion. In discussing culture, reference is
made to all the factors that pattern an individual’s ways of thinking,
believing, feeling and acting as a member of society.

UNESCO Guidelines on Intercultural Education
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CULTURE AWARENESS
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Cultural awareness is the understanding of how culture influences
people’s perception, behaviour and communication when interacting with
people from other cultures. Being culturally aware means understanding
why cultural diversity is important and recognising how people from
diverse cultural backgrounds can have different values. What we consider
to be “normal” behaviour in one country can be entirely different in
another. Even if you are not closely familiar with other cultures, if you at
least understand your own culture and how it affects you, you can take the
first step in developing a sense of cultural awareness when it comes to
interacting with people who have a different background than yours. Being
respectful of others and accepting people's opinions, rights and feelings,
even when they are different from our own, develops more successful
personal and professional relationships. Cultural awareness also helps
develop better cognitive flexibility, problem-solving, decision—making and
communication skills.

Levels of cultural awareness
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CULTURE AND EDUCATION
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“Concepts of culture and education are, in essence, intertwined.
Culture forges educational content, operational modes and contexts
because it shapes our frames of reference, our ways of thinking and
acting, our beliefs and even our feelings. All actors involved in
education — teachers and learners, curriculum developers, policy
makers and community members — invest their cultural perspectives
and cultural aspirations into what is taught, and how it is conveyed. Yet
education is also vital to the survival of culture. As a collective and
historical phenomenon, culture cannot exist without continual
transmission and enrichment through education, and organized
education often aims to achieve this very purpose.”

UNESCO Guidelines on Intercultural Education
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CULTURE RESPONSIVE APPROACH TO
TEACHING

Culturally

Cultural awareness is the first step to building a culturally

Res pons ive Teachi ng responsive approach to teaching. Research shows that taking

Culturally

Responsive
Teaching

the learners’ culture into account as a basis for learning,
communicating and reshaping curriculum to reflect their
diversity leads to better educational outcomes. It helps
educators to recognise the uniqueness of each learner and
the differences between groups.

Culturally responsive teaching builds on cultural awareness,
using that competence to better communicate with learners.
The goal is to empower learners by understanding their
cultural backgrounds and tailoring learning to meet and
celebrate their experiences. Educators with strong cultural
awareness are better prepared to navigate the challenges of
the education landscape.

WE COOK-IN
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INTERCULTURAL EDUCATION

“In a world experiencing rapid change, and where cultural, political, economic
and social upheaval challenges traditional ways of life, education has a major
role to play in promoting social cohesion and peaceful coexistence. Through
programmes that encourage dialogue between students of different cultures,
beliefs and religions, education can make an important and meaningful
contribution to sustainable and tolerant societies.

Intercultural Education is a response to the challenge to provide quality
education for all. It is framed within a Human Rights perspective as expressed
in the Universal Declaration of Human Rights (1948):

Education shall be directed to the full development of human personality and to the
strengthening of respect for human rights and fundamental freedoms. It shall
promote understanding, tolerance and friendship among all nations, racial and
religious groups, and shall further the activities of the United Nations for the
maintenance of peace.”

UNESCO Guidelines on Intercultural Education - Co-funded by

the European Union
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EXPLORING THE ROLE OF ADULT
EDUCATORS IN PROMOTING
INTERCULTURAL COMPETENCE.




DEVELOPING CULTURAL AWARENESS
ON EDUCATORS (1)

Cultural awareness begins with developing sensitivity and
understanding of the learners' beliefs, attitudes, behaviours
and values. Be proactive when it comes to learning about the
different cultural backgrounds of your students. Learn about
the cultural characteristics, history and customs of your
students' native countries. Also, talk to your colleagues as they
may have invaluable information that helps you get a better
understanding of cultural issues that may arise in the
classroom.

Before educators can implement cultural awareness into their
teaching methods, they must first recognise their own cultural
background. Shaping cultural backgrounds are factors like race,
gender, ethnicity, religion, language, socioeconomic status and
disability status. Reflecting on their own background will help
educators indicate the ways in which it is similar to or different
from that of their learners. Then, the educator can begin to
identify the learners with whom they may experience a
“culture gap”.

WE COOK-IN
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DEVELOPING CULTURAL AWARENESS
ON EDUCATORS (1)

*  Mind the cultural taboos
Find out which topics and actions are taboo. Each culture is different and there will be certain topics that are off limits

BUI.TURAI- such as politics, religion, money or on-going conflicts. Also, be aware of your own actions. Actions that may be
acceptable in your culture might be taboo in another. You do not want to embarrass or upset students through ignorant

actions such as pointing, touching or holding eye contact. If you are teaching in your home country, inform your students
AWARENESS about your own culture and share information about which topics and actions are appropriate and which are not.
| can Confront implicit bias
understand According to Ohio State University’s Kirwan Institute for the Study of Race and Ethnicity, “implicit bias” refers to “the
different attitudes or stereotypes that affect our understanding, actions, and decisions in an unconscious manner.” By identifying
cultures. the ways in which their lived experience differs from that of their students, educators can begin to consciously examine

Can ynu? whether those gaps have created unconscious attitudes or stereotypes. Questioning those attitudes and encouraging an
open mind helps dismantle implicit biasesc

Communicate with cultural awareness
A person’s cultural background shapes the way they communicate. Some cultures may avoid direct eye contact, speak a
different language than the educator or have distinct attitudes about authority and family dynamics. Educators who take

these cultural norms into consideration will be better able to communicate with and gain input from learners.

Co-funded by
the European Union
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DEVELOPING CULTURAL AWARENESS
ON EDUCATORS (1)

Prejudice  Stereotyping

Cultural Shock
and
Etnocentrism

Cultural
Conflict

Cultural
Blindness

“~S——e”’

* View educators as learners

Because educators do not always share the same background as their students, it’s crucial that they allow themselves to
constantly learn from those students and their cultures. Whether through professional development courses or discussions with
students and their families, educators who seek opportunities to better understand different cultures can help bridge some gaps
that impede learning.

* Be aware of different learning styles

It is important to remember that someone's cultural background often affects the way they interact in the classroom. Being
sensitive to cultural ways of learning is a key step towards developing an understanding of your students' culture. Educators can
research online to familiarise themselves with how their students learn in their native country. Common learning methods that
are used in classrooms across many cultures are games, storytelling, puzzle-solving, repetition and visuals.

* Create culturally adaptable lessons

A lesson or method of teaching that’s easily understood by one group of learners may not be well-suited to another group.
Limited access to technology, linguistic differences, family dynamics and other factors could hinder some learners’ abilities to
fully participate in certain lessons. When teaching, educators need to understand that students engage more in learning when
the language is presented within the students' cultural frames of reference. When possible, the lessons should incorporate
content that reflects the different cultures of the students to help them learn more effectively and connect with the teaching

content.
Co-funded by

the European Union
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EXPLORING THE CONCEPT OF
CULTURE AND ITS COMPONENTS.
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CULTURAL COMPONENTS

Many educators often find themselves teaching in culturally
diverse situations. Many of them assume cultural diversity is
generally limited to ethnicity and religion, but in fact, culture
encompasses a broad range of categories. To promote cultural
awareness, educators need to account for all the different
aspects of culture that can influence a student's perceptions,
attitudes and behaviours.

These cultural categories includes race, religious persuasion,
ethnic background, sexual orientation, gender identity and
socio-ecomomic status.

Co-funded by
the European Union
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Race
Learners who differ in skin colour and other physical attributes typical of the majority culture may be dealing with
negative feelings connected to their own self-perceptions or how their classmates may perceive them. It's _
important for educators to be aware of this and factor it into their observations. 3 Y l@,
Religious persuasion L/ )
Many learners may come from families where there is a tradition of religious adherence. Thus, it is useful for | oy il

educators to familiarise themselves with the ways religious traditions and requirements can impact their students ;

actions inside and outside the classroom.

Ethnic background
Ethnicity is not defined by physical appearance as much as it is by such things as culture, ancestry, language or
religion. Ethnic groups can differ in such things as values, rituals and communication styles. Understanding these
differences can help educators become familiar with their students' interests and how they see the world.

Sexual orientation and gender identity
A student's sexual orientation and/or gender identity can often subject them to unwelcome attention outside of the
class. This is often in the form of bullying or discrimination. This is something that they should not have to deal with
in class. Therefore, if educators find they have members of this community among their students, they should seek
information and advice on how best to accommodate their learning needs.

Socio-economic status
A student's learning achievement can be influenced by their economic background. Educators should be aware of
how a student's financial circumstances can lead to classroom pressure and diminish their ability to find adequate

time or a suitable place to study, not to mention accessing important learning resources. ‘ta Co-funded by
the European Union
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CREATING AN INCLUSIVE CLASSROOM
ENVIRONMENT

Lead by example
Educators should play a leading role in fostering a culturally inclusive classroom by demonstrating their own desire
to be culturally aware. This can be achieved by inviting students to share their stories and relate their cultural
experiences in the classroom.

Be conscious of the impact of cultural differences
Not all students are openly expressive of their cultural differences, so educators should respect certain boundaries
while being accommodative. Sometimes, cultural differences might be influencing a student's learning progress, so
try to be sensitive to this and avoid superficial assumptions. If you suspect issues related to their cultural
background are impacting the student, be supportive and consider adjusting your approach.

Cultural differences do not equate to different expectations
Although learners may have different needs, they must all have the same expectations. Maintain the same high
expectations for all students. Maintaining different expectations for different students can incorrectly send the
message that cultural differences determine educational outcomes.

Incorporate cultural diversity into your teaching
Try to cater to diversity in your lessons and teaching materials. In this way, you are telling your students that their
culture is respected and their needs are important.

Co-funded by
the European Union
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RECOGNIZING THE VALUE OF
CULTURAL DIVERSITY IN LEARNING.
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DEVELOPING INTERCULTURAL
DIALOGUE IN THE CLASSROOM

Intercultural dialogue is an open and
respectful exchange of views
between individuals and groups
belonging to different cultures that
leads to a deeper understanding of
the other’s global perception.

Co-funded by
the European Union




0 A
i A i_]-a
':9{

WE COOK-IN

DEVELOPING INTERCULTURAL
DIALOGUE IN THE CLASSROOM

The objective of intercultural dialogue is to learn to live together peacefully and constructively in a
multicultural world and to develop a sense of community and belonging. Intercultural dialogue can
also be a tool for the prevention and resolution of conflicts by enhancing the respect for human
rights, democracy and the rule of law. More specifically, the following goals have been outlined:

To share visions of the world, to understand and learn from those that do not see the world
with the same perspective we do;

To identify similarities and differences between different cultural traditions and perceptions;
To achieve a consensus that disputes should not be resolved by violence;

To help manage cultural diversity in a democratic manner, by making the necessary
adjustments to all types of existing social and political arrangements;

To bridge the divide between those who perceive diversity as a threat and those who view it as
an enrichment;

To share best practices particularly in the areas of intercultural dialogue, the democratic
management of social diversity and the promotion of social cohesion;

To develop jointly new projects.

Co-funded by
the European Union
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ENABLING INTERCULTURAL DIALOGUE
IN THE CLASSROOM

The “enabling factors” that characterize a true, meaningful intercultural dialogue, based on
experience we can propose at least six crucial conditions that must be fulfilled from the very
outset, or achieved during the process:

vof B 3 '@ Equal dignity of all participants;
- \; Voluntary engagement in dialogue;
"

A mindset (on both sides) characterised by openness, curiosity and commitment, and the
absence of a desire to “win” the dialogue;

A readiness to look at both cultural similarities and differences;

A minimum degree of knowledge about the distinguishing features of one’s own and the
“other” culture;

The ability to find a common language for understanding and respecting cultural differences.

Co-funded by
the European Union




INTERCULTURAL COMPETENCE

Intercultural competence is the ability to function effectively
across cultures, to think and act appropriately, and to
communicate and work with people from different cultural
backgrounds — at home or abroad. Intercultural competence is a
valuable asset in an increasingly globalised world where we are
more likely to interact with people from different cultures and
countries who have been shaped by different values, beliefs and
experiences.

So, the fundamental characteristics of intercultural competence
are knowledge, skills, and attitudes:

knowledge: requires cultural self-awareness and culture-
specific insights as well as an awareness of global issues

skills: the ability to see the world from another perspective
and listen patiently where required

attitudes: respect, curiosity, and openness towards other
cultures

Values

nghis
Valuing cultural diversity

Valuing democracy, justice, fairness,

equality and the rule of law

Valuing human dignity and T'uh
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Attitudes

arther baliefs, world viewse and practices
Hespect

Civic-mindedness

Responsibility

Seif-efficacy

.

Competence

Iolerance of ambaguity f

Autonomous leaming skills

Empathy

Flexibifity and adaptability
Limguistic, cornmunicative and
plutifngual skills

Co-operation skills

Conflict-resolution skills

Skills

Analytical and critical thinking skills
Skills of listening and cbsarving

/

- Knowledge and critical understanding

- Knowledge and critical undemstanding

of the salf

of languages and communication
Knowledge and critical understanding of
the world: politics, law, human rights,
culture, cultures, refigions, history, media,

economies, emvironment, sustainability

Knowledge and
critical understanding

Co-funded by
the European Union
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INCORPORATING INTERCULTURAL
EDUCATION PRINCIPLES IN
CURRICULUM DESIGN.
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INTERCULTURAL EDUCATION PRINCIPLES

i | According to the UNESCO Guidelines on Intercultural Education those principles are:

PRINCIPLE I: Intercultural Education respects the cultural identity of the
learner through the provision of culturally appropriate and responsive
quality education for all.

PRINCIPLE II: Intercultural Education provides every learner with the cultural
knowledge, attitudes and skills necessary to achieve active and full
participation in society.

PRINCIPLE Il: Intercultural Education provides all learners with cultural
knowledge, attitudes and skills that enable them to contribute to respect,
understanding and solidarity among individuals, ethnic, social, cultural
and religious groups and nations.

Co-funded by
the European Union
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INTERCULTURAL EDUCATION PRINCIPLE |
PROVISION OF CULTURALLY APPROPIATE AND RESPONSIVE

QUALITY EDUCATION

prINCIPLE I: Intercultural Education
respects the cultural identity of
the learner through the provision
of culturally appropriate and
responsive quality education for
all.

S Co-funded by
* the European Union
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INTERCULTURAL EDUCATION PRINCIPLE Il
PROVIDE CULTURAL KNOWLEDGE, ATTITUDES AND SKILLS

TO ACHIEVE FULL PARTICIPATION IN SOCIETY

prINCIPLE II: Intercultural Education
provides every learner with the
cultural knowledge, attitudes and
skills necessary to achieve active
and full participation in society.

S Co-funded by
the European Union
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INTERCULTURAL EDUCATION PRINCIPLE IIl
PROVIDE CULTURAL KNOWLEDGE, ATTITUDES AND SKILLS

THAT ENABLE THEM TO CONTRIBUTE TO RESPECT,
UNDERSTANDING AND SOLIDARITY AMONG OTHERS.

m prINCIPLE I1I: Intercultural Education
provides all learners with cultural
knowledge, attitudes and skills
that enable them to contribute to
respect, understanding and
solidarity among individuals,
ethnic, social, cultural and
religious groups and nations.

[l Co-funded by
UG the European Union
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DEFINING INTERCULTURAL LEARNING
OUTCOMES FOR CURRICULUM DESIGN.

Intercultural learning outcomes may include:

Reference to contemporary international and local content and contexts;
Investigation of professional practice in other cultures;

Intercultural issues in professional practice;

Critical global challenges and solutions;

Opportunities for students to reflect on how their learning applies to different cultural
and geographical contexts;

Issues related to global justice, ethics, equity, human rights and related economic,
social and political issues;

Reference to intercultural competence, communication and negotiation.

Co-funded by
the European Union
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INCORPORATING INTERCULTURAL EDUCATION
PRINCIPLES IN CURRICULUM DESIGN. (1)

WE COOK-IN

Focus on Students as Learners

Inclusive curriculum design values the diversity of students’
previous knowledge, experiences, perspectives and skills and
embeds opportunities for all students to draw on their cultural
backgrounds and learn from others.

Provide Context-specific Information and Support

The teaching and learning environment is not a culturally-neutral
space. Students bring a range of interpretations and assumptions
to the setting. Faculty should be as clear as possible about their
expectations of students in relation to behaviour as well as
academic performance including transparency and clarity in
relation to assessment criteria. This will include a range of
disciplinary expectations such as critical thinking, appropriate
referencing and analysis of relevant literature.

Ensure that student information and requirements are
appropriate to the needs and contexts in which teaching and
learning takes place e.g. online, in-person, blended, overseas,

undergraduate, postgraduate, etc.
Co-funded by
the European Union
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INCORPORATING INTERCULTURAL EDUCATION
PRINCIPLES IN CURRICULUM DESIGN. (I1)
Be Adaptable, Flexible and Responsive to Evidence Respect and Adjust for Diversity
Consider strategies to gather data and evaluate the impact of Respecting and adjusting for diversity means recognising
intercultural curriculum design on students from diverse cultural multicultural classrooms as an educational asset, allowing
and/or linguistic backgrounds. This may support faculty in students to share, exchange and draw upon diverse perspectives,
assessing the impacts of interventions and/or identify particular knowledge and experiences. Using group work and designing
patterns of achievement among student cohorts. culturally-responsive assessment that values the prior knowledge

and skills that students bring to the classroom and can support a
more inclusive learning environment for all.

Co-funded by
the European Union
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INCORPORATING INTERCULTURAL EDUCATION
PRINCIPLES IN CURRICULUM DESIGN. ()

Facilitate Meaningful Intercultural Dialogue and Prepare Students for Life in a Globalised World
Engagement
We are preparing graduates for a globalised world where
Create opportunities for students to interact with others from intercultural and international knowledge, skills and attitudes are
diverse backgrounds and share and exchange a range of cultural crucial to solving the complex challenges of the twenty-first
perspectives on subject matter. century. Embedding graduate attributes related to global

citizenship can ensure that diversity is recognised as a valuable
asset to support the knowledge and skills that students need to
flourish in our globalised world.

Gilostaal

compelance
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ADAPTING TEACHING METHODS TO
DIVERSE LEARNING STYLES.
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INTERCULTURAL TEACHING
COMPETENCE

Intercultural teaching competence is “the ability of instructors to
interact with students in a way that supports the learning of students
who are linguistically, culturally, socially or in other ways different
from the instructor or from each other, across a very wide definition
of perceived difference and group identity” (Dimitrov et. al., 2014, p.
89). Intercultural teaching competence enables instructors to bridge
cultural, linguistic or other differences in the classroom, communicate
successfully across disciplinary cultures, and to establish meaningful
relationships with and among students in order to facilitate learning
and promote student engagement.

In addition, intercultural teaching competence also includes the
ability to model intercultural competence for students in the
classroom and to facilitate dialogue about global issues using
respectful, inclusive, and culturally relevant teaching strategies.
Interculturally competent instructors are open to diverse ways of
knowing, are reflective in their approaches to assessment and
curriculum design and promote multiple perspectives when they

select content, readings, and learning activities. Co-funded by
the European Union
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COMPONENTS OF INTERCULTURAL
TEACHING COMPETENCE

The Intercultural teaching competence includes 3 subsets
of intercultural competences:

. ™
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foundational competences encompass an instructor’s
knowledge of their own positionality and ability to
respond to difference;

facilitation competences focus on the instructor’s
ability to create a safe, inclusive learning environment
and promote dialogue in the classroom; and

curriculum design competences include an ability to
enrich the curriculum with diverse perspectives
through the selection of content, learning activities,
assessments, and modelling.

Co-funded by
the European Union
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INTERCULTURAL TEACHING COMPETENCES

FOUNDATIONAL COMPETENCES

WE COOK-IN

This set of competences refers to an instructor’s own intercultural awareness and
ability to model intercultural competencies for their students. Interculturally
competent instructors are able to:

Develop an awareness of one’s own cultural and disciplinary identities and
positionality in the classroom.

Anticipate, value and accept differences among learners and ways of
learning in order to create cultural safety and trust.

Model and encourage perspective taking in the classroom.

Model and encourage nonjudgmental approaches to discussing cultural,
social, or other types of difference.

Model tolerance for ambiguity and help learners deal with the uncertainty
involved in exploring difference.

Co-funded by
the European Union
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INTERCULTURAL TEACHING COMPETENCES

FACILITATION COMPETENCES

Facilitation competences encompass the instructional skills required to recognize learners’ needs,
build community in the classroom, create shared academic expectations, as well as the ability to
facilitate active learning with diverse audiences. Within this category, interculturally competent
instructors are able to:

Facilitate discussion among students with a variety of communication styles.

Provide feedback across cultures in a variety of ways.

Tailor messages to audiences with different levels of linguistic ability.
Recognize the barriers students may face in participating in class.

Identify risk factors for learners that might surface during classroom activities.
Create opportunities for peer learning and interaction among diverse learners.

Build and navigate relationships with students who have different perceptions of power
distance.

Articulate and mediate differences in the roles of teachers and learners across cultures.
Mentor students during their transition to new cultures and new disciplines.

Articulate the meaning of academic integrity in their respective disciplines. Co-funded by
the European Union
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INTERCULTURAL TEACHING COMPETENCES

CURRICULUM DESIGN COMPETENCES

Curriculum design competences include the ability to create alignment across the curriculum between
learning activities and assessments in order to help students achieve global learning outcomes. Effective
instructors are able to critically evaluate the curriculum and create learning materials that transcend the
limitations of mono-cultural disciplinary paradigms, scaffold student learning so students have a chance to
master intercultural skills relevant to their discipline, and design assessments that allow students to
demonstrate learning in a variety of ways. Intercultural competence in curriculum design includes the ability
to:

Include learning outcomes related to intercultural, global or cosmopolitan learning at the course and
curricular levels.

Incorporate content and learning resources in courses that represent diverse perspectives, paradigms,
or disciplinary approaches.

Create learning activities that allow students to explore difference and practice perspective-taking.

Design assessments that recognise and validate cultural differences in writing and communication
styles.

Provide opportunities for students to reflect on and gain a better understanding of their own multiple

cultural, personal and disciplinary identities.
Co-funded by
the European Union
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TEACHING TECHNIQUES FOR INTERCULTURAL EDUCATION

ICE BREAKERS

Ice breakers are usually used in the beginning of an event, meeting, training session, study group, etc.
when people don’t know each other well or at all but meet for a specific, common purpose. Such
activities can be used when:

The participants come from different backgrounds
The trainer needs to get to know the participants and have them know each other

The group is newly formed and the people in it need to bond quickly so as to work towards a common
goal

The topics for discussion are new or sensitive to all or part of the participants

Ice breakers should be relaxing and non-threatening to the participants. In general, they should not
require people to reveal too much personal information or to have close physical contacts with other
people, as this may be stressful or culturally inappropriate. They should not embarrass the participants or
make them feel compelled to participate. They should also not show disrespect for any cultures, religions,
races or genders. At the end of every ice-breaking exercise, the trainer should summarise what was
learned during the activities and start a discussion by asking for comments and feedback from the group.
There are many ice-breaking exercises, each one serving different types of objectives.

Co-funded by
the European Union
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TEACHING TECHNIQUES FOR INTERCULTURAL EDUCATION

PEER LEARNING

WE COOK-IN

In the classroom

e Students teaching other students

¢ Teacher changes role from
authoritative instructor to shared
learning facilitator

More advanced students
explaining difficult concepts to
weaker students

Peer learning represents a two-way, reciprocal activity which is meant to be mutually
beneficial and involve the exchange of knowledge, ideas and experience between
participants. It can be described as a way of interdependent or mutual learning based on
constant interaction of educator and learner and of a learner with other learners. The
interaction takes place in the form of communication which can include signs, sounds, words,
looks, phrases, stories, body contact, letters and many other specifics.

Peer learning includes different learning models, including such where more advanced
students tutor junior students or students from the same year assist each other in both
course content and personal issues. Other peer learning models can also be discussion
seminars, private study groups, counseling, peer-assessment schemes, collaborative project
work, group works, workplace mentoring and community activities.

Peer learning can be successfully applied in a language learning process, especially for
developing communicative language skills and verbal practice. It is a good model for learning
languages for specific purposes since it allows a personalised approach and support to
languages which lack adequate learning materials suitable for specific groups of learners.

Co-funded by
the European Union
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TEACHING TECHNIQUES FOR INTERCULTURAL EDUCATION

DRAMA AND THEATRE EXERCISES

Drama and theatre can be seen as an effective and accessible tool for addressing issues around
equality, tolerance and inclusion and they are a creative approach towards provoking learners to
participate and to express themselves with or without using their words.

Drama is an ideal way for promoting social change and the inclusion of marginalised groups within
society. There is a wide range of participatory drama techniques which can be used as a learning
method even in such situations which seem to be very difficult for promoting learning. Drama and
theatre exercises can be used as a motivating factor for people with learning difficulties or low
motivation for learning. They can unlock and bring to the surface many different life experiences
through the use of imagination, dreaming, body work, symbol, imagery, visual arts, etc. and help to
use them in an individual learning process.

Drama and theatre can be also introduced in a group process which develops social learning,
emotional intelligence, argument on values, spiritual thinking, intuition and other learning skills that
have been recognised as essential elements in the learning process.

Educators using drama and theatre exercises have to encourage the creation of an environment
where everyone feels safe and key principles of human rights are encouraged including fairness,
respect for human dignity, respect for difference, tolerance and equality. This is particularly
important when working with a new group — the educator has to explain and identify guidelines for
working together in order to create a creative and safe space. Co-funded by
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TEACHING TECHNIQUES FOR INTERCULTURAL EDUCATION

SIMULATION ACTIVITIES

Simulations are training activities that reduce the complexity of reality without simplifying it and therefore allow
participants experience themselves interacting with others and learn from that experience. Simulations are an
effective method that allows participants:

to experience and reflect on emotions in interactions
to experience and reflect on one’s own behaviours and attitudes
to learn from this experience and draw conclusions for future encounters

Intercultural simulation games provide conditions for learners to have specific experiences of imagined cultures
and experience possible cultural clashes. Games that imitate and simulate situations from the intercultural
environment are now widely used, where imaginary environments with specific rules, fictional scenarios and roles
are created.

Learning during simulation games is a complex process that includes not only writing scenarios and appropriate
preparation, but also involves a process of game performance that becomes an important condition for learning.

An advantage of synthetic cultures is the inherent lack of stereotypes and prejudices associated with an
individual's perception of national cultures.

Intercultural simulation games create multiple opportunities: to learn about oneself and one's culture, to learn
about others, to try to solve problems raised in the group, to find common solutions after hearing all group

members' opinions, to rediscover otherness and evaluate the concept of diversity.
Co-funded by
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TEACHING TECHNIQUES FOR INTERCULTURAL EDUCATION

PRINCIPLES TO BE RESPECTED IN A
TEACHING/LEARNING ENVIRONMENT

Speaking without interrupting each other

Listening to each other which suggests willingness to understand and
move on

Having respect for each other and for the educator, including valuing
different opinions and differences

Do not judge others
Encouraging everyone to participate actively

Positive work environment and support for each other

Punctuality and respect for time management

WE COOK-IN
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OTHER RESOURCES

Google Translate, iTranslate or Reverso
to communicate with students and families, who don’t speak the local language

MagicBox platform

MagicBox is an award-winning, digital learning platform. Publishers, authors and
content creators can use it to create, distribute and manage rich, interactive
content

National Geographic Education

Teachers can use the National Geographic Education site as a trusted resource
for different subjects and topics. Resources are available different educational
levels in formats such as activities, videos, photos, interactives, maps, educator
guides, etc.

Google Arts & Culture

Google Arts & Culture offers tons of helpful resources to introduce students to
our world's rich cultural heritage. Students can get access to knowledge and
stories curated from over 2000 cultural institutions from 80 countries.

Common Sense Education

Common Sense Education features over 30 tools and websites that you can use
with students in class to open their minds and get them to reflect on their own
privileges, and help them better understand other people, perspectives, and
cultures. Some of these picks will also cultivate students' perspective-taking and
integrity, putting students on the path to social change and activism.

Learning for Justice

Learning for Justice features curated resources to teach students about concepts
related to social justice and equity. Resources offered touch on diverse topics
including: race and ethnicity, religion, ability, rights and activism, bullying and
bias, gender and sexual identity, immigration, and more.

Country Reports

Country Reports delivers content regarding culture, language, religion, history,
geography, economy, food, and more on each country of the world. Simply
select the country of your choice and click to access its information.

Macmillan Education Cultural Awareness Collection
Macmillan Education offers this selection of courses to use in class to teach
students about cultural awareness.
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UNESCO Guidelines on Intercultural Education
https://unesdoc.unesco.org/ark:/48223/pf0000147878.locale=es

Developing Intercultural Competencies through Story Circles
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